
Volume 15 Issue 07, July 2025
Impact factor: 2019: 4.679 2020: 5.015 2021: 5.436, 2022: 5.242, 2023:

6.995, 2024 7.75

http://www.internationaljournal.co.in/index.php/jasass

243

METHODOLOGY OF DEVELOPING LITERARY ANALYSIS SKILLS IN
LITERATURE CLASSES

Student at Asia International University

Hamroyeva Mehriniso

Annotation: This article explores effective methodologies for cultivating literary analysis skills
among students in literature classes. Emphasis is placed on the development of analytical
thinking, interpretation of figurative language, understanding of authorial intent, and
appreciation of stylistic devices. The article examines practical strategies for engaging students
in close reading, discussion-based interpretation, and comparative analysis, while considering
age-specific cognitive abilities. It also discusses the integration of modern pedagogical tools,
such as interactive technology and group collaboration, to enhance students’ ability to evaluate
texts critically. The role of the teacher as a guide and facilitator is highlighted, with a focus on
formative assessment methods and feedback mechanisms. The study concludes that systematic
and creative teaching approaches significantly enhance learners’ literary competence and cultural
awareness.
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In the teaching of literature, one of the most essential goals is to nurture students’ ability to
analyze literary texts critically and creatively. This process requires more than passive reading; it
demands active engagement with the text, interpretation of meaning, identification of literary
elements, and articulation of personal responses. Developing such analytical skills requires a
well-structured methodology, particularly in secondary and tertiary education contexts. An
effective approach to fostering literary analysis begins with teaching students how to read closely.
This involves attention to language, tone, imagery, narrative structure, and the socio-cultural
context in which the work was written. Teachers are encouraged to use guiding questions that
prompt learners to think deeply about the text, such as “What is the author trying to convey?”,
“How does the use of metaphor enhance the theme?”, or “Why is the narrative perspective
significant?”

Another important strategy is to integrate discussion-based activities that encourage students to
voice their interpretations and justify them with textual evidence. These interactions not only
improve comprehension but also promote collaborative thinking and empathy by exposing
students to diverse perspectives. Furthermore, comparative analysis—such as examining how
different authors treat similar themes—helps students recognize patterns and divergences in
literary tradition. Incorporating multimedia tools and creative assignments—like character
diaries, dramatic reenactments, or visual storyboards—can make literary analysis more engaging,
especially for younger students. Technology-assisted learning platforms allow for interactive
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annotation and sharing of interpretations, enriching the collective understanding of the text.

The teacher plays a vital role in scaffolding this process, offering targeted feedback and guiding
students through progressively complex analyses. Formative assessments, such as peer reviews,
reflective journals, and oral presentations, provide ongoing insight into students’ analytical
development and foster self-regulation in learning. Ultimately, teaching literary analysis is not
merely about academic achievement but about shaping thoughtful, culturally literate individuals.
With a strategic and student-centered methodology, literature classes can become a space where
learners not only understand texts but also connect them to their own lives and societies.

The many advantageous and feasibility of teaching instruction that incorporate the study of
literature in the ESL classroom have methodically been studied for a number of decades by a
number of scholars including Susan Louise Stern (1985), Myra A. Dickinson (1991) and Hyung-
Hwa Chu (2008). Their studies include the teaching and application of poems, short stories, and
other types of conventional literary texts to students starting from the beginning to advanced
level of abilities. They came to a similar conclusion which suggests that literary texts, if correctly
chosen and instructed, can prove to be beneficial to ESL students’ overall level of literacy and
critical thinking skills. These researchers also asserted that texts that are authentic, enjoyable,
and motivating would naturally increase both their knowledge of the target language patterns and
cultural awareness. Critical thinking can also be fostered when students are exposed to various or
even conflicting views and ways of life being portrayed in the literary passage.

While studying its meaning, students are required to demonstrate their capacities in
differentiating facts from opinions, understanding both literal and implied meaning of tone,
construction of moral reasoning and well-grounded judgements, as well as to be able to relate
and apply what has been learnt to the real world (Alwine, 2014). Thus, the learners are, in a
sense, exercising and applying what experts in Critical Thinking termed as “explanation,”
“analysis,” “synthesis,” “argumentation,” “interpretation,” “evaluation,” “problem-solving,”
“inference” “logical reasoning,” and “application” (Facione, 2007; Halpern, 1998; Lazere, 1987).
All the aforementioned skills are the major components of critical thinking skills and the reason
why Lazere suggested that “literature...is the single academic discipline that can come closest to
encompassing the full range of mental traits currently considered to comprise critical thinking”
(1987, p. 3).

One of the earlier and considerably significant study in the teaching of literature in the ESL
classroom is by Stern (1985) that suggested literature texts can provide a basis for expanding
learners’ vocabulary and enhancing their knowledge of grammar as the texts can offer the best
exemplars of writing in the target language and employs vocabulary and sentence structure
learners might not encounter in common every day speech. Stern further asserted that a literature
text of merit would usually contain a carefully selected vocabulary and sentence structure, and
exhibits the full use of connotative power of words. As well as, providing various writing styles
that can present readers with unique aesthetics and stimulating intellectual experience. This
literary experience can foster both learners’ cognitive and aesthetic maturation and develops
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their abilities in making critical and mature grounded judgements.

Deconstruction of texts—analyzing themes, narrative structure, symbolism, tone, and stylistic
devices—is another essential skill. Teachers should model this process by performing analytical
"think-alouds" and then guiding students through scaffolded exercises. This can involve line-by-
line analysis, character mapping, and thematic exploration, all aimed at unpacking the literary
text's deeper implications. Modern classrooms benefit greatly from multimodal learning
strategies. Digital tools such as collaborative annotation platforms (e.g., Hypothes.is, Google
Docs), video commentaries, and discussion forums foster interactive engagement. These tools
support differentiated instruction, allowing learners with varying abilities to participate
meaningfully.

Student-centered learning also plays a crucial role. Project-based tasks—like adapting a short
story into a screenplay, creating visual art interpretations of poems, or composing alternative
endings—encourage creativity while deepening textual engagement. These activities enable
learners to express their analytical insights through multiple forms of literacy. The teacher acts as
a facilitator, guiding students through a dynamic learning process that involves exploration,
discussion, and reflection. Formative assessment is key to monitoring progress, and can take
various forms such as exit tickets, peer-assessment rubrics, and self-evaluation checklists.

In multilingual or EFL (English as a Foreign Language) contexts, teachers should also scaffold
academic language needed for analysis. Sentence starters like “The author suggests that…”,
“This metaphor highlights…”, or “The mood created by the diction is…” support students in
articulating their ideas in a structured and scholarly manner.

In conclusion, developing literary analysis skills requires a balanced blend of structured guidance,
student autonomy, and creative expression. When literature is taught not just as a subject but as a
means to explore human experience, values, and imagination, students not only become better
readers and writers—they become more thoughtful, empathetic individuals capable of critical
and independent thought.
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