g) psixologiya kursining asosiy qismlari bo‘yicha o‘qituvchi tomonidan berilgan
yakka-yakka vazifalarni bajarish;

h) talabalarning imkonitlarini hisobga olgan holda ularga yakka-yakka topshiriglar
berish.

Maktablardagi ta’limning sifati, yosh avlodga sifatli talim va tarbiya berish,
ularning har tomonlama yetuk barkamol avlod bo‘lib yetishishi ko‘p jihatdan shu
yillarda maktabga qanday o‘gituvchilar kelishiga bog'ligligi ustoz M.G.Davletshin
asarlarida ilgari surilgan bosh g'oya edi. Bu g‘oya hozirgacga o‘zining ahamiyatini
yo‘qotgani yo'q.
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Annotation. This article describes giftedness, problems, searches, ways of
education and training caring for gifted children and how to teach children with
extraordinary mental abilities, how to promote their optimal development.
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Giftedness is still a mystery to most children, teachers and many parents. For the
general public, the most important problems are not so much the scientific foundations
of giftedness, but primarily their real life manifestations, methods of identification,
development and social realization. Caring for gifted children today is caring for the
development of science, culture and social life tomorrow. There are already ways to
identify such children, and programs are being developed to help them realize their
abilities. However, the problem of diagnostics and development of highly gifted and
talented children at all stages of their education, the problem of children understanding
their giftedness and personal responsibility for creative self-realization exists.

The main goal of education was previously defined as the formation of the
foundations of a comprehensively and harmoniously developed personality; now the
emphasis is seen in raising an active, creative personality, aware of the global problems
of humanity, ready to participate in solving them as much as possible. Now we need
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people who do not think in stereotypes, but who know how to look for new ways to
solve proposed problems and find a way out of a problematic situation. Not so long ago
it was believed that all children are equal both intellectually and emotionally. You just
need to teach them to think, empathize, and solve complex logical problems. However,
the experience of modern education shows that there are differences between children.
Children are distinguished with more developed intelligence than their peers, with
creativity, with the ability to classify, generalize, and find relationships. They are
constantly in search of answers to questions that interest them, they are inquisitive, they
show independence and activity. Identification, training and education of gifted and
talented children is one of the main problems in improving the education system.

Education methods of gifted children.

Currently, there is an increased interest in the problem of giftedness, in the
problems of identifying, training and development of gifted children and, accordingly, in
the problems of training teachers to work with them. Giftedness is now defined as the
ability to achieve outstanding achievements in any socially significant area of human
activity, not just in the academic field. Giftedness should be seen as both achievement
and opportunity for achievement. The meaning of the statement is that one must take
into account both those abilities that have already manifested themselves and those that
may manifest themselves.

The problem of giftedness is a complex problem in which the interests of different
scientific disciplines intersect. The main ones are the problems of identifying, training
and developing gifted children, as well as the problems of professional and personal
training of teachers, psychologists and education managers to work with gifted children.

Work with gifted children should be carried out in three stages. Stage I -
anamnestic - at the first stage of education - identification of gifted children, taking into
account their success in any activity. Based on the results of Olympiads, various
competitions, creative works, as well as during conversations with teachers in our
school, a data bank of gifted children of the school has been compiled. Stage II -
diagnostic - at this stage an individual assessment of the child’s creative abilities and
characteristics is carried out. Stage IIl is the stage of formation, deepening and
development of the child’s extraordinary abilities, as well as his profile orientation. At
the third stage of working with gifted children, the main role is given to teachers, whose
task is to form and deepen their abilities.

This stage of work should be carried out by two groups of teachers: 1) teachers,
introducing the student to the scope of the educational subject, stimulating and
maintaining interest in the subject, laying the foundations of the knowledge system,
working with the student on the technique of performing activities when solving various
educational problems; 2) mentors who play a significant role in the individualization of
education for gifted children: - perform the functions of a scientific supervisor, leading
the student to a high professional level in working on a topic chosen by the student
himself; - coordinate the individual work of all persons interested in the fate of a gifted
student; - provide the communication necessary for a gifted student; - communicate
with the parents of a gifted student. Mentors can be teachers, psychologists, students,
parents, or specialists invited for this purpose who are ready to take on individual work
with a specific gifted child.

The main task of a mentor is, on the basis of dialogue and joint search, to help his
mentee develop the most effective strategy for individual growth, based on the
development of his abilities for self-determination and self-organization. The student is
free to choose a mentor or refuse to work with a mentor. But children with high
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intelligence always need “their” teacher more than others. Unfortunately, sometimes
teachers cannot identify gifted children, do not know their characteristics, are
indifferent to their problems, and often teachers use tactics for gifted children to
quantitatively increase tasks, rather than changing them qualitatively.

Therefore, the behavior of a teacher for gifted children in the classroom, in the
process of learning and building his activities, must meet the following characteristics:
he develops flexible, individualized programs; creates a warm, emotionally safe
atmosphere in the classroom; provides students with feedback; uses a variety of
learning strategies; respects the individual; contributes to the formation of positive self-
esteem of the student; respects his values; encourages creativity and imagination;
stimulates the development of higher-level mental processes; Shows respect and
individuality of the student. A successful teacher for the gifted is, first of all, an excellent
subject teacher who deeply knows and loves his subject.

In addition to this, he must possess such qualities that are essential in
communicating with any gifted student. Teachers working with gifted children should
talk less, give less information, and solve problems for students less often. Instead of
answering the questions yourself, you should leave it to the students. They should ask
more and explain less. They should ask much more open-ended questions, provoke
students to go beyond the initial answers, and much more often try to understand how
students came to a conclusion, decision, assessment. Most teachers try to respond
verbally or otherwise to every response in the class, and teachers of the gifted should
behave more like psychotherapists: avoid reacting to every statement; listen carefully
and with interest to the answers, but do not evaluate them, find ways to show that they
accept them. This behavior encourages students to interact more with each other and to
comment on their classmates' ideas and opinions more often. Thus, they find themselves
less dependent on the teacher.

What and how to teach children with extraordinary mental abilities, how to
promote their optimal development? Programs for gifted children should be different
from regular curricula. The education of such children must meet their essential needs.
Gifted children have some common characteristics that educational programs for them
should take into account. These general features include: 1. The ability to quickly grasp
the meaning of principles, concepts, and provisions. This feature requires a breadth of
material for generalization. 2. The need to focus on the interested parties of the problem
and the desire to understand them. This need is rarely satisfied in traditional education,
and it must be allowed to be realized in special educational programs through
independent work, open-ended tasks, and the development of the necessary cognitive
skills. 3. The ability to notice, reason and put forward explanations.

The purposeful development of higher cognitive processes in special educational
programs raises these abilities to a qualitatively new level and relieves them of the
burden of endless repetitions of the obvious. 4. Concern, anxiety due to being different
from peers. Including an affective component in the curriculum enables the child to
better understand himself and his experiences and leads to acceptance of himself and
others. 5. As part of individual education programs for gifted students, special
developmental programs in individual subjects should be developed. 6. Taking into
account the special needs and capabilities of children with general giftedness, as well as
the goals of teaching such children, we can identify the necessary requirements for
educational programs for intellectually gifted students. Training programs should: -
include the study of broad (global) topics and problems, which allows us to take into
account the interest of gifted children in the universal and general, their increased
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desire for generalization, theoretical orientation and interest in the future; - use an
interdisciplinary approach in teaching based on the integration of topics and problems
related to various fields of knowledge.
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3O PEKTUBHASA AEATEJBHOCTb MOJIOAEXHBIX IMAEPOB KAK O/IHA U3
ITPUOPUTETHBIX 3AAAY T'OCYJAAPCTBA
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Ad3zanos X.I1., cryaeHnT ®I'Y, Y36eKucran

«[ocypapcTBeHHass MOJMTHUKA B 006s1acTU MHpoOpMaTHU3auuu» 3akKoHa 006
MHpopMaTusauuu Pecny6/MKM Y30eKUCTaH TJIACUT: TFOCyJapCTBeHHas MOJIMTHKA B
o6JlacTu uHpopMaTU3aL U HallpaBJeHa  Ha  CO3/laHMe  HallMOHaJbHOU
MHPOPMAIMOHHOMN CUCTEMBI C YYETOM COBPEMEHHbIX MUPOBBIX TEH/AEHIIUNA Pa3BUTUSA U
COBEPIIEHCTBOBAHUSA WHPOPMALMOHHBIX PecypcoB, UHGOPMAIIMOHHBIX TEXHOJOTUH U
MH)OpPMaIMOHHBIX CUCTEM.

OCHOBHBIMM  HamNpaBJIEHUAMU TOCY[JApCTBEHHOW NOJUTHUKA B  006J1aCTH
uHpopMaTHU3al MU SABJAIOTCA: peajusaluds KOHCTUTYLHUOHHBIX IpaB KaXKJoOro Ha
CBOOOJIHOE TOJIyYeHHe U pacnpocTpaHeHHe HHPOpMaluU, obecledyeHUe AOCTyNma K
MHPOPMaIlMOHHBIM pecypcaM; CO3JlaHHhe YCJAOBUH [l JOCTyHa K MeXAyHapOoJHbIM
MHPOpPMaIMOHHBIM CETSM U BCEMHUPHOU HHPOpMaLMOHHON ceTu UHTepHeT.

CoBpeMeHHble TeHJEHIIMHU O0OIeCTBEHHOM >XU3HU B Y30eKHCTaHe CBsS3aHbl C
npoueccoM riobanusanuy UHGOPMaLlMOHHOTO NPOCTPAHCTBA, KOTOPOe CTaBUT HOBbIE
3alaud B (OpPMHUPOBAHUM JIMYHOCTU. bsarojapss cOBpeMeHHBIM KOMIbIOTEPHBIM
TEXHOJIOTUSIM, OBICTPO  pacnpocTpaHsieTC HeOJHO3HayHas, M[POTHUBOpeYHUBas
uHopMalus, KoTopass HOCUT KaK NO3UTHUBHbBIHN, CO3UAATe/NbHbIN, TaK U HEraTHUBHBIH,
arpeccCUBHbBIM XapaKTep HepeaKOo C MCKaXKeHUeM HPAaBCTBEHHbIX HOPM U KPUTEPHUEB, C
Hea/leKBaTHBIMU COIIMAJbHBIMU CTEPEOTUIIaMU U yCTaHOBKaMH. [103TOMy BO3HUKaeT
npo6JsieMa MHPOpMaILMOHHONW 6e30MacHOCTH, B NEPBYI0 o4yepejb, JieTell, KOTOPhIM B
HacTosilllee BpeMsl [JIOCTylleH WHTepHeT  OOJIbLIMHCTBY ceMed Y3b6ekucraHa. B
HacTosillee BpeMsl AaKTyaJIbHbIMU SIBJSIOTCS BONPOCHI BJIMSHWS HHTEPHETA,
KOMIBIOTEPHbIX TEXHOJIOTMH Ha JIMYHOCTb, UHTEPHET-aAJUKLUH, MCUX0JOrHYeCKOn
3aBHCHUMOCTH JIMYHOCTH OT MOUCKA UHPOpPMaALMH, ICUXOJOTUM KOMMYHHUKAIIMU B CETH U
Jipyrue BU/bl JieTeJbHOCTH YeJ0BeKa B UHGOPMALlMOHHOM MPOCTPAHCTBE UHTEPHET.
CorsiacHO JAaHHBIM HAOJIIOJEHUH ICUXOJIOTOB M C YYETOM IMOCTOSHHO pacTyllei
ayIUTOPHUU CeTH, Mpob6seMa HWHTEpPHET-aJJUKLUU CTAHOBUTCS OCHOBHOM /s
MHGbOPMaILMOHHOT0 0611leCTBA U B OyyleM Oy/leT UrpaTh Bce 60Jiee 3HAYUMYIO POJib B
IICUXO0JIOTHUYECKOM 3/10POBbE Yesl0BeKa 00111eCcTBa Bceobliel iudpoBrU3aHHU.

B 06Js1acTH NCUXOJIOTUM MHTEPHETA NPOBOJUTCS MHOIO HUCCIeJJ0BaHHUM, KOTOpbIe
Jl0Ka3bIBalOT, YTO MOCTOSIHHOE MCIO0JIb30BaHME HWHTEPHeTa He TOJIbKO Ha paboyeM
MecTe, HO ¥ JjoMa BeJéT K COKpallleHHI0 CeMeWHOro O6LIeHUs, pa3pbIBy COLUATbHBIX
CBsI3ed, BO3HUKHOBEHHUIO JlellpecCUU. Pe3ysbTaTOM OTUYyXKAeHUS OT Jpy3eH,
POJICTBEHHUKOB, 4YJIEHOB Ce€MbHU CTAHOBUTCS YBeJHUYEHHE KOJMYEeCTBA MCUXUYECKUX
paccTpoOMCTB, POCT NPECTYNHOCTH, B TOM 4ucIe U B chepe MHTEPHET-TEXHOJIOTUH,
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