STUDENTLERDI BIRLESTIRIW: XALIQARALIQ IZERTLEWLER HAM PANLER BOYINSHA BIRGE
ISLESIW 1-XALIQARALIQ STUDENTLER KONFERENCIYASI. NOKIS, 2025-JIL 20-21-MAY

de tayin psixikaliq jagdayda stwretlenedi. Uliwma, Sh.Seytov bul qosigi arqali insan ruwhin sheber
poetikaliq qurallar jardeminde janlandira algan desek gatelespeymiz.

Juwmaglap aytqanda, Shawdirbay Seytovtin lirikaliq qosiglarinda obrazlar sistemasi juda bay
ham ruwxiy tarepten teren. Onin qosiqlarinda obrazlar filosofiyaliq, tariyxty, tabiyatliq, ham insannin
ishki dinyas1 menen baylanish suwretler tiykarinda galiplesedi.

Shawdirbay Seytovtin “Jollar” poeziyaliq kompleksi qaraqalpaq zamanagdy lirikasinin jaqti
ulgilerinen biri bolip, ol jagdayda shayirdin poetikaliq dinyaga koz qarasi, psixikaliq alemi ham
korkem adebiyatqa baylanisli uqipi toliq kérinetugin boladi. Us1 jiynagqta lirikaliq gaharman obrazinin
qaliplesiwi, psixikaliq keshirmelerinin stwreti, estetikaliq oylawdin obrazlar sistemasi arqali
anlatiliw1 &sirese diqqatqa 1layiq. Shayir poeziyasinda lirikaliq gaharman - bul apiway1 shaxs emes,
balkim insaniyat dartin, muhabbatin, Umitin, sagmish, psixikaliq tinishsizlamwlarin 6zinde
sawlelendirgen timsalliq kuishke iye obraz bolip tabiladi. Onin muhabbatda, watanga sadigliqta,
tabiyat penen uyqasiwinda, otken zamanga bolgan siylasiqta korsetilgen jagdaylar1 tarli janrliq
lirikaliq sirtq1 korinisler arqali korsetip beriledi.
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Non-native English-speaking teachers (NNESTS) often confront an array of linguistic challenges
that can significantly impact their professional confidence, classroom effectiveness, and career
progression. These challenges arise from the intricate nature of language proficiency, encompassing
various dimensions beyond basic grammatical competence, including phonological accuracy,
vocabulary breadth, pragmatic appropriateness, and sociocultural knowledge.

A primary linguistic challenge for NNESTSs pertains to pronunciation, particularly regarding
accent. Although an accent serves as a natural feature of language use that reflects one’s linguistic and
cultural identity, NNESTS frequently encounter discrimination based on their non-native accents. This
“accent stigma” may manifest in reduced perceptions of teacher competence among students, biases
in hiring practices, and self-doubt concerning their teaching effectiveness. The pressure to conform to
native speaker pronunciation models can induce considerable anxiety for NNESTS, especially during
instruction in speaking skills or phonetics.

Research conducted by Golombek and Jordan (2005) has illustrated how concerns surrounding
pronunciation can lead to “impostor syndrome,” wherein qualified teachers question their legitimacy
as English instructors despite their pedagogical expertise. This linguistic insecurity can adversely
affect classroom dynamics, as NNESTs may eschew certain instructional activities, such as
pronunciation drills or spontaneous speaking exercises, due to apprehensions about their own
language production.

The scope and depth of vocabulary knowledge present another notable challenge for many
NNESTs. English possesses a remarkably extensive lexicon, featuring numerous idiomatic
expressions, phrasal verbs, colloquialisms, and nuanced word choices that even proficient non-native
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speakers may not fully master. This limitation can become especially apparent when instructing
advanced-level courses or specialized English (such as academic, business, or literary English), where
sophisticated vocabulary and idiomatic fluency are vital.

While many NNESTs demonstrate strong explicit knowledge of English grammar rules, often
exceeding that of native speakers, they continue to experience difficulties with certain complex
grammatical structures or usage nuances. Common areas of struggle include articles, prepositions,
verb tense consistency, and conditional structures, which can present particular challenges for non-
native speakers from specific linguistic backgrounds.

A more subtle linguistic challenge faced by NNESTSs pertains to pragmatic and sociolinguistic
aspects of language use. This encompasses the understanding and teaching of appropriate register,
speech acts (such as requests, apologies, or compliments), discourse markers, and culture-specific
communication patterns. Research by Kasper and Rose indicates that pragmatic competence is
typically the last component of language acquired, and as a result, NNESTs may struggle to provide
authentic models of sociolinguistically appropriate language usage, particularly if they have had
limited exposure to English-speaking cultural contexts.

The influence of a teacher’s first language (L 1) on their English production may create specific
linguistic challenges that vary based on the linguistic distance between the L1 and English. For
example, NNESTs from languages that differ significantly in phonological systems, syntactic
structures, or pragmatic conventions may encounter pronounced difficulties in certain aspects of
English. In the context of Karakalpakstan, where teachers' first languages may include Karakalpak,
Uzbek, or Russian, particular patterns of linguistic interference can affect English production in
predictable ways.

It is essential to recognize that these linguistic challenges exist along a continuum, varying
significantly based on individual factors such as education, exposure to English, professional
experience, and personal linguistic aptitude. Moreover, these linguistic challenges should not be
perceived as insurmountable barriers to effective teaching. As asserted by Canagarajah, NNESTSs can
utilize their linguistic awareness and learning experiences to develop pedagogical approaches that
effectively address these challenges, often providing students with valuable insights into the language
learning process that native speakers may not offer.

In addition to linguistic challenges, NNESTSs encounter a variety of pedagogical challenges that
influence their instructional effectiveness and professional identity. These challenges interact with
linguistic factors but also extend to broader aspects of teaching methodology, curriculum design, and
classroom management.

This methodological disconnect can create significant challenges for NNESTs, who must
reconcile potentially conflicting pedagogical models while meeting institutional expectations and
student needs. As Holliday has observed, the inappropriate transfer of Western-developed teaching
methodologies to different cultural contexts can create a form of “methodological imperialism” that
fails to account for local educational values and contextual realities.

The challenge of materials development is particularly acute in regions like Karakalpakstan,
where resources may be limited and commercially published materials may not address the specific
linguistic and cultural needs of local students. NNESTs must therefore develop skills in adapting,
supplementing, or creating materials that bridge the gap between international ESL content and local
educational contexts—a process that requires significant time, creativity, and pedagogical expertise.
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Tus haqqinda kop pikirler aytilgan, jazilgan, mine usi pikirlerdi bir jerge jiynap jamlew kép waqit
ham tulken imkaniyatt1 talap etedi. Biraq tis arnawli tirde az uyrenilgen. Sonin ushin bul temadagi
ilimiy &debiyatlar barmaq penen sanap korsetetugin siyaqli. Sonday bolsa da, ol barliq dawirlerde
filosoflarda, tariyxshilarda, adebiyatshilarda juda ulken qizigiwshiliq oyatip kelgen. Dawirdin
rawajlaniwinin barliq basqishlarinda tuske ahmiyet berilmegen jagdaydi kore almaymiz. Erte
dawirlerden-aq ata-babalarimiz tuske juda ulken itibar menen qaragan, olardagi ramziy belgilerdin
sirt hdm manisin anlawga hareket qilgan. Mine usinin natiyjesi retinde, tistin hartarli joriliw kelip
shigqan. Qaraqalpaq xaliq dastanlar1 xaliq awizeki doretiwshiliginifh éhmiyetli janrlarinan biri bolip,
onda xaliqtin tariyxi, méadeniyati, dinyaqaras1 ham isenimi sawlelengen. Qaraqalpaq xaliq awizeki
doretiwshiligi, asirese, dastanshiliq dastari, xaliqtih madeniy miyrasi, estetikaliq diinya qarasi ham
ruwx1y qadiriyatlarinin ayqin korinisi ekenligi belgili. Bul déstanlarda tis motivi orayliq orinlardan
birin iyeleydi ham xaliqtin arziw-umitleri, jeke insanty isenimleri hdm dyyemgi isenimleri menen tig1z
baylanisli. Tasler arqali waqiyalardin rawajlaniwi, qaharmanlardin ishki dinyasinin ashiliwi, sonday-
aq, joqar1 adep-ikramliliq ideyalarinin jdmlengeni baqlanadi. Batirdin tuwiliw1 tuwrali xabar kdbinese
onin ata-anasinin tus koriwi, sol tste pirlerinin ayan beriwi arqali amelge asadi. Bul aytilgan tus koriw
motivi bizin kérkem 4debiyatimizda jaqin arada payda bolgan termin emes. Onif tip-tamir1 juda
terende, xaliq bolip galiplesip, awizeki ddebiyat1 payda bolgan waqitlarda-aq jirawlar tdrepinen oni
dastanlarga asirese qaharmanliq hdm ashiqliq déstanlarga korkemlew usil retinde qosip, 6zlerinin
aytar oylarin otkirlestiriw magqsetinde paydalangan. Folklorliq qaharmannin tas kériwi burinnan
kiyatirgan motiv bolip qaharmannin batirligin, aqilliligin hdm bolajaq islerdin aldinnan boljanatugin
korsetetugin bolgan.

Bul aytilgan tas koriw, tis joriw jirdin ekspoziciyasinda ushirap, gaharmannin 6zgeshe ekenligi,
onin hamme menen birdey emesligi ajayip jaratilisi tis motivinin bayanlaniwinan kérinedi. Tuwilajaq
batirdin karamatli &wliyelerdin nézerlerinen diinyaga keliwi tuwiliw motivinin quraminda jardemshi
waztypasin atqarip tur. Us1 jerde biz, J.Eshonquldin mina pikirlerine jiginiwdi maqul taptiq. “Folklor
apiway1 s0z onerinin tlgisi emes, balki harbir millettin 6zligin, onin ulliligin kérsetiwshi, xaliq penen
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